
Annotating and Paraphrasing SourcesAnnotating and Paraphrasing Sources

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

ACTIVE READING:  Ability to identify key
information in the text.

ANNOTATING AND
PARAPHRASING SOURCES
After examining and discussing
sample annotations, annotate the
assigned text. Be sure to use
annotations to summarize,
paraphrase and engage in critical
thinking as you read the text.

Meets Expectations if
student:

Uses summarizing,
paraphrasing and
complex critical
thinking
annotations.
Annotates
consistently
throughout the
entire article.

Procedure

Note: Annotating can and should occur throughout the unit. Below is
a procedure you might use to introduce the purpose of annotating and
to get started. Students will need regular practice, reinforcement, and
feedback on their annotations in order for this type of careful reading
to become routine.

1. Show students sample annotations—your own or from other students.
Ask students what they see.

2. Ask students why they think historians annotate as they read. Discuss
the value of the following:

a way of “talking to the text” (1) and having a dialogue with yourself
(2) as you read
a way to slow down your thinking as you read hard text, so you read
more closely, “thoughtfully, mindfully, intentionally” (3)
an opportunity to sort out the material: what you understand and what
is still puzzling (5)
a way to keep track of your thinking as you read so you can revisit
and use that thinking later when you are debating or when you are
writing your essay

3. Model annotating a short primary source document in front of the class.
Be sure you model both simple summarizing/paraphrasing and more
complex critical thinking as you read. Options:

Circle or underline key words; tell students why these seem important.
Put a question mark by ideas you don’t understand or find puzzling.
Summarize key historical events and ideas: Does this make sense?
What does this say? What does this mean?
Write phrases or sentences that express your reactions and
interpretations.
Note the author’s intentions and assumptions.

Give students a short text to annotate on their own or in small groups.
Circulate to give them feedback on their annotations.
After they have read and annotated, have students compare their

GRADES

6 - 12
DISCIPLINE

Other
COURSE

Any
PACING

 50min

LDC Mini-task

Literacy Design Collaborative 1 of 4 https://s.ldc.org/u/4ko8nrr4hcohwrlqqf6p8mcss



annotations.
What did you write?
How did it help you?
How were your peers’ annotations different?

Ask students to annotate throughout the unit.
Periodically remind them of the essential question and writing prompt as
a way to help them focus their thinking as they read. What should they
be paying attention to?
Check their annotations.
Give students feedback. Write your own thinking back to them or talk
with students about their margin notes. What strikes you? What ideas
seem worth pursuing?
Remind students that they should use these margin notes when they
write their essays. 

Variation:

Students annotate electronically using online tools or software. 

Rationale

In order to craft strong arguments about historical events, students
need to understand primary and secondary source documents.
Careful reading is integral to powerful writing. Annotating text—by
underlining key words or writing notes, questions, and margin notes to
oneself—often helps students with this close and careful reading. This
careful structured reading, in turn, has been found to lead to improved
writing (4).  Students learn to make notes that address the validity and bias
of evidence, the perspective of the source, and their own interpretation (5).  

Sources

(1) Shoenbach, 1999, as found in Monte-Sano, Curriculum Inquiry, 238.

(2) Case study teacher in Monte-Sano, “Beyond Reading Comprehension,”
225.

(3) Case study teacher in Monte-Sano, “Beyond Reading Comprehension.”
Pseudonym of teacher is Lyle; real name not given.

(4) Monte-Sano, “Beyond Reading Comprehension,” 224.

(5) Ibid.

Standards:

WHST.11-12.8 :  Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess
the strengths and limitations of each source in terms of the specific task, purpose, and audience; integrate information into the text selectively to
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maintain the flow of ideas, avoiding plagiarism and over-reliance on any one source and following a standard format for citation.

WHST.11-12.9 :  Draw evidence from informational texts to support analysis, reflection, and research.

CCR.W.2 :  Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the
effective selection, organization, and analysis of content.

Additional Attachments:

 Facing History & Ourselves: Common Core Writing Prompts & Strategies (Strategy #7)

 Facing History and Ourselves

by Donn A. Kirkwood (SREB)
Adapted from "Annotating and Paraphrasing Sources" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs
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https://www.facinghistory.org/sites/default/files/publications/Common_Core_Writing_Prompts_Strategies_Holocaust_Human_Behavior.pdf#page=41
https://www.facinghistory.org/
https://coretools.ldc.org/#/minitasks/8df56719-394f-4301-acef-b45d6f3463e4


Annotation (Finding the Evidence)Annotation (Finding the Evidence)

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

ACTIVE READING:  Ability to identify key
information in the text.

ANNOTATION (FINDING THE
EVIDENCE)
Use annotation marks to identify the
key information to use as evidence
to build a claim or central idea.
Share the reasoning of your
evidence with a partner.

Students meet the
expectations if they:

Identify evidence from
the text using the
annotation strategy
Share their evidence
with a partner
Reason why their
evidence supports their
claim or central idea

1. Post the Student Annotation Guide to the class. Model how to complete
each step with the first section of the reading.

E: Evidence to directly support your claim or central idea that provides
insight to the Critical Focus Question or Teaching Task.
D: Defines the academic vocabulary used by the author either through
context clues or quotation credibility. (Informational text often quotes a
credible source to define the key vocabulary terms. Example: "'Mitosis is
defined as the division of a eukaryotic nucleus,' said M. Andrew Hoyt, a
professor of biology Johns Hopkins University."
!: Interesting fact to use to grab my reader's interest. 
?: I need a deeper explanation. What should I research next to
strengthen my claim central idea? (This may be confusing statements,
vocabulary, or cited sources.)
C: A different perspective on my claim or central idea. (How will I
address the counterclaim?)
*: Conclusion, what does the author want me to learn from the reading?

2. Assign students an article to read alone or with a partner. Ask students to
read the article 2 times.

3. Print a copy of the article, and complete each step of the routine on their
printed copy. (Annotation Article under Teacher Resources)

4. Present your annotations to a partner or small group for discussion with
the reasoning you used to identify the evidence.

5. Share out as a whole class. Which steps was the most challenging?
Which steps came more easily? How did your annotation increase your
comprehension of the article? 

*Use the teacher resource article to show other teachers how to use this
annotation strategy.

Standards:

RST.11-12.1 :  Cite specific textual evidence to support analysis of science and technical texts, attending to important distinctions the author
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makes and to any gaps or inconsistencies in the account.

RI.8.1 :  Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the
text.

RST.6-8.1 :  Cite specific textual evidence to support analysis of science and technical texts.

RH.11-12.1 :  Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific
details to an understanding of the text as a whole.

RH.6-8.1 :  Cite specific textual evidence to support analysis of primary and secondary sources.

Additional Attachments:

 Annotation_Article.docx

 Marking Text Symbols.docx

 Annotation one.JPG

 Annotation Two.JPG

by Donn A. Kirkwood (SREB)
Adapted from "Annotation (Finding the Evidence)" by Donn A. Kirkwood (SREB) and Lindsey Robinson

LDC Mini-task

Literacy Design Collaborative 2 of 3 https://s.ldc.org/u/dbxhtkaqqaqeq3q9rrx49ah4v

https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/059/194/original/Annotation_Article20151111-3-2kf7qi.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897649&Signature=4%2FssXvKZiZ6RkAuitglYNgPOPiA%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/059/195/original/Marking_Text_Symbols20151111-3-1slz6zl.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897649&Signature=sHpwRnia1QlZliu6NqlhvzhJZbg%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/059/215/original/Annotation_one20151111-3-4vmje3.JPG?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897649&Signature=T%2BttAnVXwjMJphjiFo9VoInzets%3D&response-content-type=image%2Fjpeg
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/059/216/original/Annotation_Two20151111-3-iogl80.JPG?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897649&Signature=1WEVZprHibG81aCcW%2B1l0H03Agc%3D&response-content-type=image%2Fjpeg
https://coretools.ldc.org/#/minitasks/4059ff94-c733-44a9-b927-8756f5f57c1c


Marking Text Symbols 

E: Evidence to support my idea 

D: Defines my academic vocabulary 

!: Interesting fact to use in my writing 

?: I need a deeper explanation 

C: Provides a different perspective 

*: Conclusion, what did I learn? 



C(2)QUC(2)QU

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

ESSENTIAL VOCABULARY:  Ability to to
understand the key vocabulary to answer the
teaching task.

C(2)QU
Use contextual information from the
text to make hypotheses about word
meaning. Then, refine your definition
using a dictionary.  Finally,
demonstrate your mastery of the
word through answering a question
about it, and composing an original
sentence using it.

Meets expectations if
student:

Makes a preliminary
hypothesis about word
meaning based on
contextual information.
Explains the reasoning
behind their
hypothesis. 
Revises or reaffirms
their hypothesis when
given additional
information and group
input. 
Answers a question
about the word.
Composes an original
sentence using the
word.

Purpose

Learning from context is a powerful means for building vocabulary. Context
instruction should involve students in the process of making hypotheses
about meaning from what they already know or from their first look at a
contextualized word.  Then, students should cross-check these hypotheses
with other available information, such as dictionaries. The purpose of this
process is to teach students how to use contextual information in
combination with definitions to make hypotheses about word meaning in
text-specific contexts. 

Preparation

Choose a set a words from reading material where some context
provides information for hypothesizing word meaning. Most productive
words for this process are those that are new labels for already-known
concepts or partially known words for which the context adds a new twist or
further rich information. Note: This process is not appropriate for totally new
concepts. 

Instruction 

Go through this process with each word.  Begin with a teacher-modeled
example.  From there, students can work on this in small groups.

C1 (Context). Give the word in a broad but meaningful context. For post-
reading vocabulary work, this can be pulled directly from the text. Ask
students to hypothesize what a word means by giving attributes, ideas, or
associations as well as to explain how they came to their hypothesis.  Ask
them for specific parts of the text that lead them to their hypotheses.   

C2 (Context). Provide more explicit context by providing students with a
dictionary definition of the word. Ask students to reflect back on their initial
ideas and to reaffirm or refine them and continue to explain their thinking. 

Q (Question). Ask a question that involves semantic interpretation of the
word. (Stepmother: Could a person have a mother and a stepmother at the
same time?) At this point, you can also ask for a definition (in the students'
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own words) or give one if necessary. Discuss as needed, using each
other's cues and explanations as more data. 

U (Use). Ask students to use the word in meaningful sentences. Go back
into the loop as needed. 

Example

Word: Stepmother

C1: "My new stepmother moved into the house after our wedding." What
could stepmother mean?

C2: [Reveal C2]. Look at this definition. Does this support what we
previously thought?

Q: Could you have a mother and stepmother at the same time? 

U: Now use the word in a sentence on your own.

Extension

Give selected students the job of "vocabulary director" and help them
prepare materials for the words they wish to present for a text. Students
can collaborate on the selection of words and the construction of sentences
and questions. After the process has become familiar, vocabulary directors
can set up all the C(2)QU materials and the teacher can observe what
takes place within groups. 

References

Blachowicz, C.L.Z. (1993). Reading Teacher, v47 n3 p268-69. 

Describes a process for presenting and learning new vocabulary in middle-
grade classrooms that focuses on context, questions involving
interpretation, and using the word. 

Blachowicz, C. L. Z. (2000). C(2)QU: Modeling context use in the
classroom. In T. Rasinski, N. D. Padak, B. W. Church, G. Fawcett, J.
Hendershot, J. M. Henry, B. G. Moss, J. K. Peck, E. Pryor, & K. A. Roskos
(Eds.), Teaching word recognition, spelling and vocabulary.

Standards:

CCR.R.4 :  Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and
analyze how specific word choices shape meaning or tone.

by Donn A. Kirkwood (SREB)
Adapted from "C(2)QU" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs

LDC Mini-task
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CER: Claim, Evidence, and Reasoning (responses to a data table)CER: Claim, Evidence, and Reasoning (responses to a data table)

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

GATHERING EVIDENCE:  Ability to pull
evidence from the text to support a central
idea or claim.

CER: CLAIM, EVIDENCE, AND
REASONING (RESPONSES TO A
DATA TABLE)
In complete sentences, write a
scientific claim that is backed up by
evidence and supported by scientific
reasoning. Base your answer on
your reading of a data table.

Makes an defendable
and complete claim.
Provides appropriate
and sufficient evidence
from the data to
support the claim.
Provides reasoning
that succinctly links
evidence to the claim.
Includes appropriate
and sufficient scientific
principles.

(See attached Instructional Plan for details on how to use this CER mini-
task in any course where students will form arguments from reading data.)
1. Review definitions of "claim," "evidence," and "reasoning," and discuss
how they are connected.

2. Model how to construct a claim from a simple (and unrelated to target
content) data set to help students learn this new skill. Then model how to
write statements that support the claim using evidence and reasoning.

3. Have students practice writing claims and evidence/reasoning
statements using the same non-content-based data set. Have them pair-
share their own claim/evidence/reasoning statements and/or share-out with
whole class.

4. Introduce the actual data set and prompt for the actual target content (in
this example, it is a chemistry data set about bonding).

5. Have students work individually or in pairs to complete the full process
with the target content. Share out or score all work, and repeat process if
necessary.

Additional Instruction

This particular mini-task was written for a high-school-level chemistry
course (content: bonding), but could be adapted to be used in non-science
courses where students need practice writing scientific claims based on
information they read from a data table. The attachments include versions
of the actual worksheets used for the chemistry/bonding activity that can be
adapted for other uses, but also a full instructional plan that proposes how
to use this mini-task with any content related to reading data tables and
then writing CER statements based off of it, as well as a template to adapt
for other content.

Standards:

CCR.R.1 :  Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when
writing or speaking to support conclusions drawn from the text.
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CCR.R.8 :  Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and
sufficiency of the evidence.

Additional Attachments:

 CER Example 1.docx

 CER_StudentWork.pdf

 CER_RUBRIC.pdf

 CER Template.docx

 CER Data Table Instructional Strategies.docx

by Donn A. Kirkwood (SREB)
Adapted from "CER: Claim, Evidence, and Reasoning (responses to a data table)" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs
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https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/000/046/original/CER_Example_1.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897358&Signature=f0ErYfHa42pGwKlRaTCKp1g9z4o%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/000/047/original/CER_StudentWork.pdf?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897358&Signature=FsUpiy2QGpvv1MllED%2BosxLjo88%3D&response-content-type=application%2Fpdf
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/000/048/original/CER_RUBRIC.pdf?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897358&Signature=9c9bID4E3gP3yyTb0IKKehJUhv0%3D&response-content-type=application%2Fpdf
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/000/096/original/CER_Template.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897359&Signature=QQ8bxQ9izpJLZ229k2dco%2Fb3h7g%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/000/097/original/CER_Data_Table_Instructional_Strategies.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897359&Signature=kcTr0yexe6tFc1M82WP0r8sktNY%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://coretools.ldc.org/#/minitasks/f5af3d1e-b3c7-4d6d-9bea-e2fbdd7027f3


NAME: ________________________________________ 

Claim, Evidence, and Reasoning (from a data table) Mini-Task 

[NECESSARY CONTEXT ABOUT THE DATA SET GOES HERE] 

[YOUR DATA TABLE GOES HERE] 

1) In a complete sentence, make a claim based on the above data set and based on your knowledge of
[CONTENT]. 

2) In complete sentences, use evidence from the data table above to support your claim.

3) In complete sentences, give reasons to explain why your evidence supports your claim.

4) Write a full paragraph where you state your claim, cite your evidence from the data table, and provide
reasoning to explain why the evidence supports your claim.  

5) Switch papers with a partner and annotate each other’s paragraphs, putting a “C” next to the claim, an
“E” next to each piece of evidence, and an “R” next to each piece of reasoning. 



Elaborating on Gathered EvidenceElaborating on Gathered Evidence

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

EVALUATING EVIDENCE:  Ability to pull
evidence from the text to support a central
idea or claim.

ELABORATING ON GATHERED
EVIDENCE
Analyze your evaluated
evidence using the focus questions
to pull the evidence as a direct
quote and paraphrase into the
graphic organizer. Then elaborate
on the quote to show how the
evidence supports your central
idea. 

Work Meets Expectations
If:

directly quotes
evidence from the text
paraphrases the direct
quote
provides an
ellaboration of the
quote

Before printing the graphic organizer below. Modify the questions in the left
column to align with the Critical Focus Question and Teaching Task. 

1. Hand out the graphic organizer to the students that is attached below in
the student handouts.

2. Students will first record the title of the article at the top of the page in
order to avoid plagiarism. Module how to do this with an article so the
students know what information is needed to do a proper citation.

3. Students will pull the evidence from the articles according to their
evaluation (The mini-task for this practice is Evaluating Evidence of
Annotation) If the students have not done the previous mini-task I would
have the students first evaluate their evidence before putting it into the
graphic organizer. 

4. Students could either direct quote or paraphrase. You may want them to
do both if they need to practice this skill. 

5. Students will use their rationale from the evaluate evidence mini-task to
elaborate on their evidence. If the students have not done the previous
mini-task then have them justify why the evidence supports their claim or
central idea.

6. Have the students share their elaboration of evidence with partner.

Second graphic organizer "Interpret the Evidence" is a variation with
out the use of the guided questions.

Step one: Students cite the article and critical focus question at the top of
the handout.

Step two: First column "Evidence from the text": (Select key ideas or
evidence from the text that supports your purpose for reading).

Step Three: Second column "I Say": (What is your interpretation, or
connection related to this selection from the text?).

Step four: Third column "And So": (So what? What is this important? What

GRADES

6 - 12
DISCIPLINE

Any
COURSE

 Any
PACING

 50min

LDC Mini-task

Literacy Design Collaborative 1 of 3 https://s.ldc.org/u/czbxpv3tsxe785cygnt17bzhh



are you going to do with this information?)

Step five: Students use each row to create a paragraph on the back of the
handout or in their notebook.

Standards:

CCR.R.1 :  Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when
writing or speaking to support conclusions drawn from the text.

CCR.R.2 :  Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.

CCR.R.10 :  Read and comprehend complex literary and informational texts independently and proficiently.

Differentiate between types of cellular reproduction. (DOK 1)
Main events in the cell cycle and cell mitosis (including differences in plant and animal cell divisions

Binary fission (e.g., budding, vegetative propagation, etc.)

Significance of meiosis in sexual reproduction

Significance of crossing over

Additional Attachments:

 Interpret the Evidence.docx

 Close Read.docx

 Six examples of Interpreting the Evidence.docx

 Bacteria Articles.docx

 Fungal and Parasite.docx

 Virus Excerpts CNN, CDC, and Virus.docx

by Donn A. Kirkwood (SREB)
Adapted from "Elaborating on Gathered Evidence" by Donn A. Kirkwood (SREB) and Lindsey Robinson
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https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/075/243/original/Interpret_the_Evidence20160229-3-1l0e1u6.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897542&Signature=fn71tmzRj4WpSqblAvvyumVNCc8%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/075/244/original/Close_Read20160229-3-9ij5mz.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897542&Signature=WvGrWUQ5cr%2F9QWz3IQBJjUVO%2F2I%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/078/792/original/Six_examples_of_Interpreting_the_Evidence20160321-3-1m2764r.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897542&Signature=vmn8EOvDKiqC86cuXxoS6bV4uKQ%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/078/793/original/Bacteria_Articles20160321-3-1s8ejwr.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897542&Signature=90%2BsR0MjPlNUBdi1w3IZmensI4Y%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/078/794/original/Fungal_and_Parasite20160321-3-o7lhcg.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897542&Signature=aA21dnWGS0j6gyCI%2Fm5IWF%2FlatQ%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/078/795/original/Virus_Excerpts_CNN__CDC__and_Virus20160321-3-obqemu.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897542&Signature=83%2FsicqJuDYyxKK2agu5HY%2BxC64%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://coretools.ldc.org/#/minitasks/39f2f12a-1fea-4676-9382-e31994e36ead


Interpret the Evidence 

Purpose or CFQ______________________________________________________ 

Evidence from the text I Say 
(Select key ideas or evidence from the 
text that supports your purpose for 
reading) 

(What is your interpretation, or 
connection related to this selection 
from the text?) 

And So 
(So what? Why is this important? 
What are you going to do with this 
information?) 



Essential Vocabulary Word SortEssential Vocabulary Word Sort

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

ESSENTIAL VOCABULARY:  Ability to to
understand the key vocabulary to answer the
teaching task.

ESSENTIAL VOCABULARY
WORD SORT
Sort the provided essential
vocabulary words into various
categories (e.g., parts of a cycle,
type of microbe). Then, write an
explanation to justify your grouping
of vocabulary words.

Meets expectations if:

The student is able to
justify their grouping of
words with a feasible
explanation.

“Word sorts” help students recognize the relationships among key
concepts. Students are asked to sort vocabulary terms into different
categories. A word sort may be used as a before reading assignment to
activate students’ background knowledge or as a review at the end module.

Procedure:

1. In random order, write words on board or provide the vocabulary words
on small cards. Note: If you are doing this activity at the beginning of a
module, you will need to define these words for students or make time for
them to find the definitions themselves.  

2. Students copy each vocabulary word on an index card or a sticky note )or
use the provided cards).

3. Individually or in pairs, students sort the words into categories. Instruct
students to group words according to meanings, not according to some
superficial trait such as length of word.

4. Students next create a fitting title/label for each group of words.

5. Students then write an explanation to justify their thinking process to sort
the words.

6. Students finally share their explanation with the class or another group.

This process enables students to review (or learn) terms and to practice
classification. Be prepared to cruise the room to help students create logical
word groupings (since there is not one right answer).

ALTERNATIVE:

“List—Group—Label” is similar to a word sort. However, in a List-Group-
Label, students also generate the list of terms. The teacher provides the
topic, and students brainstorm a list of terms. Then students categorize the
terms and assign a title/label to each category. This activity can be used to
activate background knowledge before starting a new unit (“What do you
know about World War II?”) or as review at the end of a unit (“List—group—
label terms related to French cooking”).

GRADES
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COURSE
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PACING

 25min
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Standards:

CCR.L.3 :  Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or
style, and to comprehend more fully when reading or listening.

CCR.L.6 :  Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient for reading, writing,
speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when
encountering an unknown term important to comprehension or expression.

Additional Attachments:

 LDC Essentail Vocabulary

 Strategy 10 Word Sort

 PowerPoint to support the Word Sort Activity

by Donn A. Kirkwood (SREB)
Adapted from "Essential Vocabulary Word Sort" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs
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https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/022/943/original/LDC_Word_Sort20150109-2-6pi6w0.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897834&Signature=fZhoHjiya0B940uoqzxNXfBPD4o%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
http://learningtasks.weebly.com/vocabulary-strategies.html
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/022/949/original/Pre-reading_word_sort20150109-2-obm1xd.pptx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897834&Signature=ivBbDJE55DN88SvBYkZDL6oBmAo%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.presentationml.presentation
https://coretools.ldc.org/#/minitasks/5a2ef902-bc79-49cf-99ce-82eda864bf88


Evaluate Evidence of Annotation (Identifying what evidence to use)Evaluate Evidence of Annotation (Identifying what evidence to use)

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

EVALUATING EVIDENCE:  Ability to pull
evidence from the text to support a central
idea or claim.

EVALUATE EVIDENCE OF
ANNOTATION (IDENTIFYING
WHAT EVIDENCE TO USE)
Evaluate your annotated evidence
and rank each annotation with a "5"
strongly supports the claim or
central idea or "1" weak support of
the claim or central idea.

Student meets
expectations of they

rank all the annotations
from the readings
identify the evidence to
use in their writing
provide a rationale of
their ranking

1. Have the students reread the critical focus question and prompt.

2. Module how to evaluate the evidence with the ranking system.

5 strongly supports
3 supports
1 weakly supports

3. Give the students ten minutes to evaluate their annotations and notes to
identify evidence to use in their writing.

4. Once the students have finished evaluating their notes or annotations
have the students explain why they gave a 5 to each piece of evidence.

5. Have the students pair up to share their rationale with their partner.

Standards:

RI.8.1 :  Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the
text.

RI.8.2 :  Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas;
provide an objective summary of the text.

Additional Attachments:

 Marking Text Symbols.docx

 Evaluating the Evidence.JPG

by Donn A. Kirkwood (SREB)
Adapted from "Evaluate Evidence of Annotation (Identifying what evidence to use)" by Donn A. Kirkwood (SREB) and Lindsey Robinson

GRADES
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DISCIPLINE
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 Any
PACING
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https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/059/370/original/Marking_Text_Symbols20151112-3-vhrnbw.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897598&Signature=03Q%2FB0nQhFC6WP4yz%2FYo%2ByplR1E%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/059/377/original/Evaluating_the_Evidence20151112-3-xere39.JPG?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897598&Signature=NcrrQuAoHESt5uci7ekt7oGp6E8%3D&response-content-type=image%2Fjpeg
https://coretools.ldc.org/#/minitasks/fc6236cf-5ec9-465f-8090-d7c6a6585034


Meta-cognitive Note CardsMeta-cognitive Note Cards

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

ACTIVE READING:  Ability to identify key
information in the text.

META-COGNITIVE NOTE CARDS
Read a piece of text and create a
meta-cognitive note card
demonstrating your understanding
of four major characteristics.

Meets Expectations:

Information on note card is
complete, demonstrates a
deep understanding of the
text, and indicates student
thinking.

Not Yet:

Information on note card is
not complete,
demonstrates only a
surface understanding of
the text, and indicates little
or no student thinking.

Meta-cognitive Note Card (Self-thinking)

The meta-cognitive note card is a comprehension strategy that organizes
brain activity during reading.  The note card takes four categories at a time
to focus the thoughts of a student while they read, listen, or watch.  This
directs the students' thinking as they read. This is a particularly useful
strategy for research.

There are several possible skills that can be practiced on the cards:
questioning, connecting, concluding, determining main ideas, inferencing,
predicting, visualizing, defining vocabulary, analyzing character, analyzing
plot development, identifying literary devices, and distinguishing between
fact/opinion.  However, the meta-cognitive note card focuses on only four at
a time.

Direct Instruction:

If students have not practiced the skills you decide to include on
the meta-cognitive card before, they will need you to define the
skill and explicitly model it.  Doing so will greatly increase the
amount of time this activity takes, and will most likely require you
to spread the activity over at least two days.
Give each student a note card and the text you will be reading together.
On the board have the note drawn with the four areas you will be
focusing at during this reading.
Have students transfer the information on the board to their note cards.
Read the text along with students marking text that you think pertains to
the areas of focus.
When finished, do the first box though a talk-aloud with students.
As you progress through the boxes, give the students more ownership
and rely on them more for the information in the boxes.

Optional Practice:

Using a different text from that used in direct instruction, give the
students another note card and have them work with a partner to
complete the card.

GRADES

6 - 12
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COURSE
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PACING
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Example:Biology/ ecosystems

Top left box has the researcher look for evidence of the roles of species
with in the article.
The top right box has the researcher look for evidence of symbiotic
relationships that species have with other species.
The bottom left identifies academic vocabulary words to place in their
vocabulary log and eventually used in their glossary and writing. They
will use context clues to identify meanings for these words.
The bottom right box has the research look for abiotic needs and the
roles with in different cycles.
Students will research three of the teacher selected web resources
creating a new research card with each of the website.
Students are required to have 10 entries per card and any over 10 will be
considered for extra credit.
Students will also cite their source on the back of the research card to
use in their annotated bibliography for their book.

Standards:

RST.6-8.8 :  Distinguish among facts, reasoned judgment based on research findings, and speculation in a text.

RST.6-8.9 :  Compare and contrast the information gained from experiments, simulations, video, or multimedia sources with that gained from
reading a text on the same topic.

RST.6-8.10 :  By the end of grade 8, read and comprehend science/technical texts in the grades 6—8 text complexity band independently and
proficiently.

CCR.R.8 :  Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and
sufficiency of the evidence.

CCR.R.9 :  Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the
authors take.

CCR.R.10 :  Read and comprehend complex literary and informational texts independently and proficiently.

Additional Attachments:

 Research Card

 Research Cards Meta-cognitive

 Research Card

 Biology "Genetics" Example

 Debate research example

 ELA fiction example

 Science nonfiction example

 A blank meta-cognitive graphic organizer
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https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/009/322/original/IMG_107620140804-2-zqvh34.jpg?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897761&Signature=DZcmpIC3nwUBTPXTx8l8kT065hQ%3D&response-content-type=image%2Fjpeg
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/009/323/original/IMG_107320140804-2-1fg0mwu.jpg?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897761&Signature=4parldkYt0Fv1%2FL7EXqs5X3QO8I%3D&response-content-type=image%2Fjpeg
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/009/324/original/IMG_107520140804-2-ah7nq0.jpg?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897761&Signature=6fuKWxnAez2HnBjyHfXYX7dbXPk%3D&response-content-type=image%2Fjpeg
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/015/687/original/Meta20141022-2-1nwq56y.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897761&Signature=VMudvURlSbysGLBcr%2Bz39Uvcdf0%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/015/688/original/Debate_example_meta-cognitive20141022-2-xhgvgw.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897761&Signature=E2zZgQf1b%2FIHjQlcplLNW%2Boaa2w%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/015/689/original/ELA_reading_example_meta-cognitive20141022-2-ljgb2z.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897761&Signature=d7dKhKvUJyz6vb9uJ%2FSNqPyAMbA%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/015/690/original/Science_reading_example_meta-cognitive20141022-2-bkfoy4.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897761&Signature=vp24UIx0ufz%2BVSjtFxPmLh7eTp0%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/015/691/original/Blank_Meta-cognitive20141022-2-1bt18zv.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897761&Signature=Eo5rxpcmaW9jAECZNMXnBUCJ8OU%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document


Meta-Cognitive Journal 

Text Title_______________________ 

Connections Questions 

Conclusion Essential Vocabulary 



Meta-Cornell NotesMeta-Cornell Notes

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

NOTE-TAKING:  Ability to take notes that
include definitions of unknown words,
thoughtful questions, abbreviations or
symbols, and a paragraph summary of the
most important information.

META-CORNELL NOTES
Take notes from an article using the
Cornell Notes handout by (A)
Defining unknown words, (B) Asking
thoughtful questions, (C) Using
Abbreviations or symbols, (D)
Writing a summary paragraph of the
most important information from the
text.

ALWAYS:
Defines unknown
words from the text
Asks thoughtful
questions about the
text
Uses
abbreviations/symbols
in their notes when
possible
Summarizes the most
important information
in a paragraph

SOMETIMES:
Defines unknown
words from the text
Asks thoughtful
questions about the
text
Uses
abbreviations/symbols
in their notes when
possible
Summarizes the most
important information
in a paragraph

NEVER:
Defines unknown
words from the text
Asks thoughtful
questions about the
text
Uses
abbreviations/symbols

WARM UP
1. Ask students to answer individually - What is the purpose of taking
notes? What are different note-taking strategies you use?

2. Ask students to turn to the person sitting next to them and share out.

3. Have the entire class share out their ideas.

4. As students share out, record their ideas on the white/chalk board or in a
Powerpoint. Some students might say:

- Pick out main ideas

- Summarize with short phrases and keywords

- Note important facts and vocabulary words

- Use symbols and abbreviations

- Put into your own words

- Ask questions

5. Explain to students that the note-taking strategy they will be learning
about today called Cornell Notes involves many of these skills. It helps
people remember and organize new information.

MODELING

1. Distribute the blank Cornell Notes handout and the Sample Article to
students.

2. Using either an overhead projector or computer, display the blank
handout.

3. Explain to students you will model how to fill in the handout while the
class reads the article.

4. Have one student read aloud the article.

5. As the student reads, stop occasionally to complete the Cornell Notes

GRADES

6 - 12
DISCIPLINE

Any
COURSE

Any
PACING

 40min
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in their notes when
possible
Summarizes the most
important information
in a paragraph

handout (see the Sample Handout). Have students fill in the same
information on their handout.

6. Ask students to turn to the person sitting next to them - How do I select
what information I need to write down on a Cornell Notes form? What types
of information do I need to write down on a Cornell Notes form?

7. Have the entire class share out their ideas.

PRACTICE

1. Assign partners and have students take turns reading the new article. As
students read they should annotate the Practice Article by (A) Writing a "B"
next to information that is a Benefit and (B) Writing a "D" next to information
that is a Disadvantage

2. Have students work individually to complete their Cornell Notes Handout.

3. Have students share their notes with their partner.

4. Ask each pair to discuss - What information did you think was important
to include on your handout? Why?

5. Have the entire class share out their ideas.

CLOSING

1. Ask students to respond individually - What was challenging/easy about
the Cornell Notes activity? How might this strategy be helpful throughout
the year?

2. Have the entire class share out their ideas.

Additional Instruction

Cornell Notes can be used as the main method for students to develop
their reading and writing skills through annotation of sources. This strategy
can also be an effective means of formative assessment. While students
are working, review their work; look for "trends" in misunderstandings (with
either content or writing skills) and conduct a short mini-lesson with
individuals, small groups, or the entire class.

Standards:

CCR.R.2 :  Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.

CCR.W.5 :  Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

CCR.R.1 :  Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when
writing or speaking to support conclusions drawn from the text.

LDC Mini-task
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Additional Attachments:

 Cornell_Note_Taking_System.doc

 Cornell_Note_Taking_System.pdf

 Cornell Notes-student work.pdf

 Sample Article .pdf

 Practice Article.pdf

 Cornell_Note_Taking_System - Sample.pdf

by Donn A. Kirkwood (SREB)
Adapted from "Cornell Notes" by Donn A. Kirkwood (SREB)
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https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/000/004/original/Cornell_Note_Taking_System.doc?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897211&Signature=OfQUMs0UYsl5ijLtUiXcnAJY1iY%3D&response-content-type=application%2Fmsword
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/000/005/original/Cornell_Note_Taking_System.pdf?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897211&Signature=cd49MXhNFxPmTG1%2B70hgKjDtLMY%3D&response-content-type=application%2Fpdf
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/000/018/original/Cornell_Notes-student_work.pdf?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897211&Signature=mD6C72AH7ZooGM2K%2BsLfmyT0XoA%3D&response-content-type=application%2Fpdf
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/000/103/original/Sample_Article_.pdf?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897211&Signature=QoDLho5GBoqYCSo%2FUshDbmByKJA%3D&response-content-type=application%2Fpdf
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/000/104/original/Practice_Article.pdf?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897212&Signature=c3%2FVOo58U1A%2BK9geljLaNGXKcXY%3D&response-content-type=application%2Fpdf
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/000/105/original/Cornell_Note_Taking_System_-_Sample.pdf?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897212&Signature=orIvA7R%2FeNFyQhT6%2BScSwK0%2FOO0%3D&response-content-type=application%2Fpdf
https://coretools.ldc.org/#/minitasks/82ca3b05-93d9-4929-8c19-c2e582aecd40


Cornell Note Taking System 

Name:  ____________________________________ 

Directions: As you read, use this Cornell Note Taking System to help you analyze the 
text you are working with. In the right-hand column, write down important ideas and 
details from the text. Also, as you read and find words you do not know, write those 
words and their definition in the right hand column. Be sure to also make note of the 
benefits and disadvantages you determine from the reading. In the left hand column, 
write your own thoughts and responses, questions, confusions, personal reactions on what 
the information means. After reading the document, review your notes and write a 
summary of the information on the bottom of the sheet.  

Source and Reading #______ 

Comments and Questions:  Notes and Vocabulary: 

Benefits: 

Disadvantages:  

Summary: 



Multiple Perspectives Chart and Reader's Response Journal EntryMultiple Perspectives Chart and Reader's Response Journal Entry

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

ACTIVE READING:  Ability to identify key
information in the text.

MULTIPLE PERSPECTIVES
CHART AND READER'S
RESPONSE JOURNAL ENTRY
After reading a text, complete the
Multiple Perspective Viewing Chart
and write an explanation
demonstrating how these
perspectives affect the
interpretation.

Meets Expectations:

Chart is filled in
completely.
Perspectives are
appropriate for the
situation.
Written response is
thoughtful
demonstrating an
understanding of
perspectives.
Uses textual evidence
to support explanation
of analysis.

Needs Work:

Chart is incomplete.
Perspectives are not
connected to text.
Written response may
not be thoughtful and
may not demonstrate
understanding of
perspectives.
Lack textual evidence
to support explanation
of analysis.

Note to teacher:

Students should have already read and annotated text.
See Coding Sticky Notes in Mini-Task Library for an example of
system for this.
When doing this for the first time, students should receive three copies
of the chart: one for the modeling, a second for the guided practice, and
a final one for their individual work.
This works best with three separate pieces of text around a central
theme for the first time it is being used (see example below).

Direct Instruction:

Give students Multiple Perspectives Chart.  For this round, they will
copy the work you do.
Read through opening piece of text and think aloud about three viable
perspectives to use and list them on chart.
In conversation with students, complete the additional columns for each
perspective. Students should be copying down this work (this works best
if the chart is projected).

Guided Practice:

Have students work with partners or in groups.  Give them another text
and chart.

Circulate as students move though this piece of text in groups.
Monitor and assist students who seem to be struggling.

Discuss the process before leaving the classroom. How did it give you
different insight into the piece? Where else could we use it? What did
we struggle with?

Individual Work: (Homework)

Have students finish the text, or give them another piece of text, and try
using it on their own.
The next day, follow up with similar questions as to those when they left
the day before and have them write a response to how perspective can
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affect a reader response to a text. Tell them to use specifics from the
text.

Example:

After reading and annotating the poems, students will complete a chart
viewing each of the three poems from different perspectives.
The first poem will be completed as a class with the teacher modeling
and scripting student responses.

Possible perspectives for Hughes' poem include the speaker, the
teacher, and a classmate.

The second poem will be completed in group.
Espada's poem perspectives include the student, principal, teacher,
parent.

The third poem individually.
Dalton's poem include the Apache, the cop, the colonel, the prisoner.

The chart needs to capture the different elements the poem can be read
from.
The next day, students will write a brief response: How does perspective
affect a reader's response to a text?  How did each perspective impact
the interpretation of the poem?

Note:

One strategy to prepare students for this is to use the activity from the
College Board's Springboard Unit "Perception is Everything" pg. 7-8
(attached).

Standards:

CCR.R.1 :  Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when
writing or speaking to support conclusions drawn from the text.

CCR.R.3 :  Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

CCR.R.6 :  Assess how point of view or purpose shapes the content and style of a text.

CCR.R.9 :  Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the
authors take.

CCR.W.3 :  Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-
structured event sequences.

CCR.W.9 :  Draw evidence from literary or informational texts to support analysis, reflection, and research.

Additional Attachments:

 Springboard program Multiple Perspectives from The College Board (2011)
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 Multiple Perspectives Chart.pdf

 Multiple Perspectives Chart.docx

 Theme_for_English_B.pdf

 The Certain.pdf

 Public School 190, Brooklyn 1963.pdf

by Donn A. Kirkwood (SREB)
Adapted from "Multiple Perspectives Chart and Reader's Response Journal Entry" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs
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https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/028/304/original/Multiple_Perspectives_Chart20150303-3-1qxc42j.pdf?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897496&Signature=4Bm0y5vbwt9Zf7cYK6Pi3OPwIGc%3D&response-content-type=application%2Fpdf
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https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/028/314/original/Theme_for_English_B20150303-3-17oyxjp.pdf?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897496&Signature=key4mGLktW6nQ1CXdIxKC9hdDPE%3D&response-content-type=application%2Fpdf
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/028/315/original/The_Certain20150303-3-qovb4e.pdf?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897496&Signature=hLW8JUFZcsIS773MxywQWyo2P10%3D&response-content-type=application%2Fpdf
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/028/316/original/Public_School_190__Brooklyn_196320150303-3-97461r.pdf?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897496&Signature=BtjFt7QMFwkF3aLPTXZb1ZAAxDo%3D&response-content-type=application%2Fpdf
https://coretools.ldc.org/#/minitasks/797af605-8cb7-4e01-ab19-5186d3cba2a6
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Partner Read (Read to Someone)Partner Read (Read to Someone)

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

ACTIVE READING:  Ability to identify key
information in the text.

PARTNER READ (READ TO
SOMEONE)
First, learn the routines for a partner
read.  Then, take turns reading to
your partner, and take time to ask
and answer questions about what
you read. Finally, reflect on how you
and your partner did with partner
reading.

Students will:

take turns partner
reading with a peer
read familiar texts
ask and answer
questions about what
they read
encourage and
support one
another with positive
behavior
reflect on how to
improve their
experience

Purpose

Building reading fluency is an important part of supporting reading
comprehension in the primary grades. Giving students opportunities for
multiple reads with familiar texts at their instructional level is a great way to
build fluency, AND time spent reading helps build stamina.  Partner reading
is a fun and engaging way to get kids to reread and provides rich
opportunities for them to ask questions and discuss what gets read. 

Procedure

Prepare. Before this lesson, gather a book bin for each student.  Make
available a variety of books that are at your students Instructional and
Independent Reading level. Partner reads are best done with books
students have read before.

Note: To teach kids how to choose books at their appropriate reading level:
1) the Goldilocks Rule. You want to choose books that are not too hard and
not too easy, but just right. You can practice this with kids, and/or 2) The 1
in 10 rule. If you stumble on 1 out of every 10 words, then the text is
probably too hard. 

Modeling and Guided Practice

Introduce an anchor chart entitled How to Read to Someone.  A T chart
works great. In the first column write "What does it look like?" In the second
column write "What does it sound like?" See teacher resources for sample. 

Brainstorm with students a list of expectations and behaviors.

To model, you sit with a student to partner read for a few minutes while the
class observes.  Then, have them report back on the desired behaviors that
can be added to your chart.  

Sample responses: 

What does Partner Reading look like:

We sit next to our partner, elbow to elbow and knee to knee. 
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The book is in the middle
We read together
We look at the book
We sit in one spot
If the person gets stuck on a word, we give them 5 seconds
Eye contact with our partners when they are speaking or answering

What does Partner Reading sound like:

One person reading at a time
Saying nice things
Helping each other
Asking questions to check for understanding.  For example, "who and
what is the story about?"

I also like to give this little chant as a reinforcer.  "Sit elbow to elbow, knee
to knee, put the book in the middle so we both can see."

Partner Practice & Reflection

Have your students practice for 5 minutes and then debrief.

What went well?
What did you find difficult? 
How could we make it better?

Continue to build the students' Partner Reading stamina up to 20 minutes.
This could take a few weeks or longer depending on your group. Encourage
them to ask who or what the story is about during or after they read a story
with their partner.  

Praise & Feedback

Always praise the students that are modeling the behaviors you want.  

Extensions

Invite your students to discuss the texts they read together in greater detail.
 Choose one of these questions for students to try out during a Partner
Read session. Keep list available to your students in their book box or
posted in the classroom. 

What was your favorite part and why?
Who was your favorite character and why?
How does the title fit the story?
What do you think of the illustrations?
How would you change the ending?
What does this story remind you of?
Did this story remind you of another story? Why?
Why did you pick this story?

LDC Mini-task
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What juicy words could you use to describe this story?
What problems did the characters face? How were they solved? 
Would you recommend this book to others?

Source

Read to Someone is a structure from The Daily 5 by Gail Boushey and
Joan Moser.  It is a literacy structure that allows for student to read, to write,
and to work independently.  

Standards:

RL.1.1 :  Ask and answer questions about key details in a text.

RL.1.3 :  Describe characters, settings, and major events in a story, using key details.

RL.2.1 :  Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

RI.2.1 :  Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

CCR.R.10 :  Read and comprehend complex literary and informational texts independently and proficiently.

Additional Attachments:

 Read to Someone Anchor Chart

by Donn A. Kirkwood (SREB)
Adapted from "Partner Read (Read to Someone)" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs
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Porthole Carousel (Brainstorming meaning for essential vocabulary.)Porthole Carousel (Brainstorming meaning for essential vocabulary.)

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

ESSENTIAL VOCABULARY:  Ability to to
understand the key vocabulary to answer the
teaching task.

PORTHOLE CAROUSEL
(BRAINSTORMING MEANING
FOR ESSENTIAL VOCABULARY.)
Create an illustration that represents
the brainstorm of the meaning of a
word or phase.

Students meet
expectations if:

Determine the meaning of
words and phrases as
they are used in a text,
including figurative,
connotative, and technical
meanings; analyze how
an author uses and refines
the meaning of a key term
or terms over the course
of a text.

1. Create a poster for each of the essential vocabulary found in the
teaching task. (Works best with 4-8 words)

2. Place the word at the top of the poster and draw a circle in the middle of
the poster. Leave plenty of room to write on the outside of the circle and
draw an illustration in the center of the circle. (Use a post-it note as a
reminder not to write in the circle)

3. Number the students off by the number of posters you created. Assign
each number a different color marker to track participation. (2-3 students
per poster works the best)

4. Give the students one minute to brainstorm meaning of the word on the
outside of the circle. Encourage students to use prior knowledge, examples,
and phases to define the word.

5. After the minute have the students rotate to the next poster. Give the
students 30 seconds to read what the previous groups have written. Then
give the students a minute to add to and ellaborate in their own words the
meaning of the vocabulary word.

6. Once the students have rotated back to their original poster give them 5
minutes to create a visual representation of the vocabulary word inside the
circle using the information on the outside of the circle.

7. Each group has 30-seconds to explain their visual representation and
meaning of vocabulary word.

8. Use the posters as a word wall and reference point as you teach your
module.

Standards:

RI.11-12.4 :  Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings;
analyze how an author uses and refines the meaning of a key term or terms over the course of a text (e.g., how Madison defines faction in
Federalist No. 10).
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Additional Attachments:

 Alignment.jpg

 Engagement.jpg

 Scaffolding.jpg

 Porthole Carousel Presentation.pptx

by Donn A. Kirkwood (SREB)
Adapted from "Porthole Carousel (Brainstorming meaning for essential vocabulary.)" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs
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https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/048/145/original/Alignment20150902-3-1hdafvi.jpg?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897870&Signature=CELFgqCexkSJ3fLP%2BrZxM1q4pd0%3D&response-content-type=image%2Fjpeg
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/048/146/original/Engagement20150902-3-1lc1xpw.jpg?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897870&Signature=1sa%2BL7i4bPPYIqlBf%2BdLcO3mZsQ%3D&response-content-type=image%2Fjpeg
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https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/048/148/original/Porthole_Carousel_Presentation20150902-3-ooelng.pptx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897870&Signature=DcBptnsx8dW7kI4aiRrH3bBultE%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.presentationml.presentation
https://coretools.ldc.org/#/minitasks/64fe7612-70c2-4703-ae84-cb1c8abfef76


Reading Like a Historian: SourcingReading Like a Historian: Sourcing

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

GATHERING EVIDENCE:  Ability to pull
evidence from the text to support a central
idea or claim.

READING LIKE A HISTORIAN:
SOURCING
Follow the sourcing protocol to
identify the author of a document,
the occasion for which they were
writing, and their intent for
the document.

Meets Expectations:

Follows protocol and
all information is
correctly identified.

Needs Work:

May be missing pieces
of the protocol and
information identified
may be incorrect.

Notes to Teacher:

    Reading Like a Historian is a program developed by Stanford University.
For more information a visit to their website is strongly encouraged.
 Reading Like a Historian website. 

   Before starting this mini-lesson you will need to select primary source
documents that go along with a focus question for your class. There are
links in the teacher resources to help you with this process. Below is an
example lesson based on The Gulf of Tonkin Resolution to help guide you
through this process.

Direct Instruction:

State or revisit focus question for the lesson.
You may need to do a lecture or PowerPoint presentation on the topic to
help students understand key background information.
Give students the documents they will be using for this lesson.
Tell them the first step is to "source" the documents.
Direct them to posters of sourcing questions. Having them posted
around the classroom or in the students' hands.
Project the first document and go through the questions marking the text
with students.

Who wrote this?
What was the authors point of view?
Why was it written?
When was it written (A long or short time after an event? Before an
event?)
Is this source believable? Why? Why not?

Check students understanding through discussion.

Practice:

Put students in small groups to work on sourcing the remaining
documents.
Circulate in the classroom among the groups, helping them with
misconceptions and answering questions.
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Example: Gulf of Tonkin Resolution

Note:

   All handouts are provided in the Teacher Resources. Printing out the
Full Lesson Plan from Reading Like a Historian will give you copies of
documents for this lesson. The Sourcing Video provided will demonstrate
the teacher teaching this lesson.

Direct Instruction:

State the focus question: Was the U.S. planning to go to war with North
Vietnam before the Gulf of Tonkin Resolution?
Present part of the PowerPoint provided concerning the the Bay on
Tonkin to establish background knowledge.
Review the timeline with students to establish background knowledge.
Give students documents and model sourcing the first document with
the students.

Practice:

Put students in small groups to work on sourcing the remaining
documents.
Circulate in the classroom among the groups, helping them with
misconceptions and answering questions.

Standards:

CCR.R.1 :  Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when
writing or speaking to support conclusions drawn from the text.

CCR.R.3 :  Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

RH.11-12.3 :  Evaluate various explanations for actions or events and determine which explanation best accords with textual evidence,
acknowledging where the text leaves matters uncertain.

RH.11-12.6 :  Evaluate authors' differing points of view on the same historical event or issue by assessing the authors' claims, reasoning, and
evidence.

Additional Attachments:

 Sourcing Questions

 Tonkin Worksheet

 Vietnam Stats Worksheet

 Vietnam Slide Presentation

 Reading Like a Historian: Sourcing Video (Teaching Channel)

 Reading Like a Historian: Overview (Teaching Channel)
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https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/031/535/original/sourcing-questions20150323-3-1rh5b2d.pdf?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897409&Signature=zJy%2BddfsChhPfbwcgLkLbro9paA%3D&response-content-type=application%2Fpdf
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/031/536/original/Tonkin_Worksheet20150323-3-rkmwh.doc?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897409&Signature=ql%2FYUvvKczQdDOYV2s7sKRdtZ%2B0%3D&response-content-type=application%2Fmsword
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/031/538/original/Vietnam_Stats_Worksheet20150323-3-14jr3j2.doc?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897409&Signature=scRMALYSK01%2FVzJYW0Flq331XW8%3D&response-content-type=application%2Fmsword
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/031/539/original/Vietnam_Slide_Presentation20150323-3-wtn3h8.ppt?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559897409&Signature=FI1BUO%2BKM7SyKEsTSGz314whod4%3D&response-content-type=application%2Fpowerpoint
https://www.teachingchannel.org/videos/reading-like-a-historian-sourcing
https://www.teachingchannel.org/videos/reading-like-a-historian-curriculum


 Reading Like a Historian: Historians in Training (Learning Channel)

 Reading Like a Historian: Curriculum

 Full Gulf of Tonkin Resolution Lesson-Plan

by Donn A. Kirkwood (SREB)
Adapted from "Reading Like a Historian: Sourcing" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs
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Name: ___________________ 

Historical Question: The Gulf of Tonkin Resolution:  
Was the U.S. planning to go to war in Vietnam before August 1964? 

Document A: 
Gulf of Tonkin 
Resolution 

Evidence the U.S.  WAS 
planning to go to war 
before ‘64 

Evidence the U.S. WAS 
NOT planning to go to war 
before ‘64 

Evidence from 
the 
source/context
/timeline:

Evidence from 
the document: 

Document B: 
Memorandum 
from (Bundy) to 
the President 

Evidence the U.S.  WAS 
planning to go to war 
before ‘64 

Evidence the U.S. WAS 
NOT planning to go to war 
before ‘64 

Evidence from
the 
source/context
/timeline:

Evidence from
the document: 



 

Document C: 
 Telegram From 
the Department 
of State (Rusk) to 
the 
Embassy in 
Vietnam (Lodge) 

 Evidence the U.S.  WAS 
planning to go to war 
before ‘64 

Evidence the U.S. WAS 
NOT planning to go to war 
before ‘64 

Evidence from 
the 
source/context
/timeline: 

 
 
 
 
 
 

 
 
 

Evidence from 
the document: 

 
 
 
 
 
 
 
 
 

 

Document D: 
Telephone 
Conversation 
Between Johnson 
& 
Bundy  

 Evidence the U.S.  WAS 
planning to go to war 
before ‘64 

Evidence the U.S. WAS 
NOT planning to go to war 
before ‘64 

 Evidence from 
the 
source/context
/timeline: 

 
 
 
 
 
 
 

 
 
 

 Evidence from 
the document: 

 
 
 
 
 
 
 
 
 

 



Sourcing 

Before reading the document 
ask yourself: 

• Who wrote this?

• What is the author’s point of
view?

• Why was it written?

• When was it written? (A long
time or short time after the
event?)

• Is this source believable? Why?
Why not?
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